(i) authenticity and potency – relating in a way which seems genuine, honest and
Confident


The teacher is honest and open in their relationships with participants. They relate in a way
which is naturally aligned with how they are as a person. One can sense that instead of being
caught into habitual, automatic reactions, the teacher’s words are conscious responses based
firmly on an awareness of what is internally perceived and sensed, so conveying authenticity
and congruence to participants. There is a sense of ease, naturalness and presence – how the
teacher presents within the teaching feels like the person they are. There is a sense of honesty
about who they are, so there isn’t much to ‘figure out’ about them as a person. In a large part
this sense of authenticity is conveyed by the teacher being thoroughly at home within the
teaching – it is clear that the teacher ‘knows’ what s/he is teaching from deep personal
experience. 

This leads to potency and confidence in responding to the process and to
participants. This confidence is different from knowing the answers to things – but is a
confidence in the process of the teaching – a sense of being comfortable with not knowing
what will happen next, but bringing to it an open, curious attitude of ‘lets explore this
together and see where it takes us’.



(ii) Connection and acceptance – actively attending to and connecting with participants
and their present moment experience, and conveying back an accurate and empathic
understanding of this

This feature refers to the ability of the teacher to ‘tune’ into or empathise with what the
participant is conveying. The skill relates to how well the teacher can step into the
participant’s world, see and experience life the way the participant does, and convey this
understanding back to the participant. Active listening skills are essential to empathic
listening and responding. Empathy concerns the teacher's ability to make the participant
aware that their difficulties are recognised and understood. 

The teacher accurately summarises both the content of what participants express and its emotional tone. The teacher demonstrates genuine interest in the participant’s ‘internal reality’ and communicates (through appropriate verbal and non-verbal responses) enough understanding of this to help the participant feel understood. 

The teacher is completely willing to ‘meet’ each individual where they are in this moment, to respond in an attuned way to this and to explore and honour their experience just as it is. There is a clear movement from connecting with the individual, to attending to participants’ experience and being responsive to it.


In practice during conversations with participants in the class, the teacher will be checking
with them the accuracy of their understanding – e.g. ‘So let me check I am hearing you
correctly….’; ‘So you noticed…..’

The respect inherent within this feature includes working sensitively with cultural diversity
and respecting difference.


(iii) compassion and warmth – conveying a deep awareness, sensitivity, appreciation and
openness to participants’ experience

Whilst empathy is the sense of ‘feeling with’ another being; compassion is the movement of
mind which seeks to alleviate the suffering. In the moment of relational contact, there is a
sense that this individual who is here with me really matters. For compassion to be authentic 
it must recognize and appreciate individual sovereignty. Unlike sympathy or pity, it boosts
the other’s self-esteem and cultivates human dignity. There is thus the recognition of the
human-ness of experience – knowing that in another moment it could be my turn to be ‘in the
fire’ of painful experience. 

Compassion is thus accompanied by humility and recognition of interconnectedness – my ability to be compassionate and giving does not make me better than the recipient. Compassion strengthens our ability to remain human and to be open to the experiences of others. Compassion particularly finds expression when painful experience is present. Warmth is an aspect of compassion – a warm person conveys to the other a sense of feeling appreciated, respected and accepted.


(iv) Curiosity and respect - conveying genuine interest in each participant and his/her
experience whilst respecting each participants’ vulnerabilities, boundaries and need for
privacy

The relational style engages the participant in an active exploration of their own experience
rather than relying on the expertise of the teacher. The teacher brings a gentle but alive
curiosity to the explorations which unfold in the session. The teacher has a strong degree of
responsibility to create the particular conditions for this learning to take place, but beyond
this ensures that the participant takes responsibility for their own learning process. The
intention is to empower the participant to come to know that they are their own experts – they
already have a ‘fund of relevant experience and skills’ (Segal et al., 2002, p.92). This is
conveyed in a range of ways including a strong invitation to take care of themselves within
the learning process and only to follow the guidance and participate as much as feels
appropriate and right to them (Crane, 2009). 
There is an absence of agenda in the sense that
the teacher is not endeavouring to create change – but is rather offering a space within which
the participant can engage in exploration in this moment. The teacher will invite participants
to explore their experience, to move towards painful experience, and to bring curiosity to all
this. This will be done with deep sensitivity to and respect of the participant’s boundaries and
vulnerabilities as they are in this moment. In practice, the teacher will ask permission of the
participant while engaged in exploration together e.g. ‘Is that enough or shall we go on a little
further?’ or ‘would you mind if we explore this together for a bit?’ The teacher demonstrates
awareness of and respect for participants’ individual vulnerabilities and need for privacy, and
also the particular boundaries and requirements of the participant population being taught.


(v) mutuality – engaging with the participants in a mutual collaborative working relationship

A key characteristic of the relational style between participants and teacher is the sense of
mutuality and shared exploration. The processes of mind that are under investigation fall into
a continuum of experience which everyone can relate to. There is therefore no way in which
the teacher separates themselves from the process of investigation. In the spirit of adventure
that is core to this learning style, the process of exploration within the sessions becomes a
collaborative venture between all those engaged in it – there is a feeling of ‘co-journeying’
and of a highly participatory learning process involving participants and teacher alike.

Appropriate use of humour can help to promote engagement, a willingness and openness to
engage in learning and exploration, and to establish and maintain a good therapeutic
relationship.
